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Countering Connotations
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Communicating Accessibility

teaching that emanates from scripture,

More impact for
teacher-preachers?
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Teachers as Change Agents
Some of the very worst of us professors
have contributed to negative connotations for teachers—disseminators of irrelevant information that moves via monotone from yellowed notes to students’

Most important to the teaching-style, according to
pastors, is common, casual talk and the avoidance of
religious jargon.
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Teachers as Learning Leaders

tations for another. “Teaching” and “tell-
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Teachers as Dialogue Facilitators

listeners think about a passage or topic,

Thinking of skipping this section because

ask some of them before you preach. If
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Take note of an interesting teaching
phenomenon called “grade inflation.”

the comments you
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get following ser-

and motivation are inadequate, but

mons are superficial,

as they expect less, they begin to give
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next week? Said a

74

Rev! may/june 2009 rev.org

surveyed listener, “In

LORI CARRELL is professor of

a good sermon, the

communication at the University

preacher is talking

of Wisconsin where she also co-

with an audience,

ordinates the Center for Schol-

including them in

arly Teaching. She is the author

the message so they

of The Great American Sermon Survey (Mainstay

have the opportunity

Church Resources). This article is part of a series

to mentally partici-

revealing results from the Lilly Endowed Center

pate.” A monologue

for Excellence in Congregational Leadership study.

mentality does not

Rev! subscribers can access Dr. Carrell’s articles in

serve transformative

the back-issue library at rev.org.

